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Abstract 
 

Study while working has several effects in advanced higher education. Working and studying at the 

same time in university can be as reward and stressful. Thus, language learning strategies for working 

students and non-working students play an important role in the effectiveness and efficiency of English 

language learning. The researchers examined whether or not there is significant differences of English 

language learning strategies used by working and non-working students. Quantitative descriptive study 

was used to describe the findings. The result showed that working students applied memory strategies 

dominantly. The number average mean score of memory strategy was 4.02 in the category of high, 

where compensation learning strategies was 2.77 that categorized the lowest mean average. Non-

working students applied all learning strategies at the medium level category. The highest number of 

mean average of language learning strategies was cognitive strategies with the average mean was 3.11. 

Total number mean average of metacognitive and affective strategies was the same 2.79. Compensation, 

memory, and social strategy were also in the medium category with different total numbers average. 

The mean average of compensation strategies was 3.01, memory strategy was 2.93, and social strategy 

was 2.75. 
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INTRODUCTION 

 

Along with technological developments, humans are also required to be able to develop abilities 

both in the field of education and work careers. Having side job while studying has an impact 

on educational studies and college experiences (Faizuddin, Mansir, Purnomo, and Aisyah, 

2020). This could causes some difficulties such as time limitations and availability in learning. 

Working while studying in university give reward and stressful. According to the Stevenson 

and Harper (2016) stress improved hard struggle because students should manage the target 

strategies for significant activities as well as learning. Maquiling (2018) said that working 

students get some problems while studying in university level. Thus, students would be dropped 

out from university because of various reasons. For instance, students must complete the target 

of study graduation along 4 years, students find some difficulties to manage the time in 

completing college assignments and work (Sampelolo and Atmawardoyo, 2016). Working 

students' negative effects are primarily linked to anxiety, stress, and poor academic 

achievement. According Curtis and Shany (2002) working while studying has an bad effect on 

the academic performance because it influences students' mental health. Students may wish to 

improve good grades and attend classes more frequently, but it is hard to match the job schedule. 

In contrast, study while working has several good effects in advanced higher education scope. 

Some students feel enjoy and motivated to study while working. Part-time work can provide 

both experience and training to the students. Furthermore, students feel proud and build self-

motivation in the learning atmosphere. In addition, Faizuddin et al., (2020) expressed that there 
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were significant impact of students' work experience on their academic studies. Students can 

be more self-disciplined, decided to commit, and capable to manage the duties between time to 

work and study.  

 

Over the years, the amount of students who work and study has increased significantly (Bakker 

and Akkerman, 2011). According to Guile and Griffiths (2001) there is connection between 

learning while working. Therefore, there is no great strategy for achieving accomplishment in 

all learning contexts. Students should be taught how to understand and use appropriate 

strategies to the specific needs. Learning strategies connect to the students' personal traits 

(Weinstein, 1987). As undergraduate students, working and learning at the same time must 

implement appropriate language learning strategies. It can be influenced by the learning 

environment. Biggs (2014) claimed that effective learning environment impact students to 

pursue deep learning. Language learning strategies for working students and non-working 

students play an important role in the effectiveness and efficiency of English language learning. 

Most students of university get the class to study while working. It has various reasons such as; 

developing interest in the field of job, gaining hands-on experience that relates to the education 

(Guile and Griffiths, 2001). Thus, most students are used to manage time to study and work at 

the same time. Education is expected to liberate the perceptions of the students in order to 

realize the potential practice of achievement to the higher education (Kanlisi, 2016). According 

to Hartwig and Dunlosky (2011) most European and American can be attributed to empirical 

teaching and learning strategies used by universities, as well as colleges students. It means 

teaching and learning strategies not only optimize academic outcome but also provide students 

with technological and system skills that improve students’ mastery and work performance. 

 

Simsek and Balaban (2010) stated learning strategies has also long been a popular issue in the 

educational world. It is commonly recognized that teaching approaches should ascertain and 

facilitate students to the use of learning strategies. It is true that educators are concerned to the 

relationships between strategies and various learning results. Individual differences, domain 

types, instructional approaches, length of time, learning techniques, types of feedback, required 

level of mastery, methods of measurement, and other instructional variables influence student 

choice and implementation. Oxford (1990) mentioned learning strategies are specific activities 

made by students to aid self-learning, making simple, faster, pleasant, self-directed, practical, 

and more adaptable in learning. Students should be aware to which learning strategies are 

appropriate for them in terms of learning English language. Cohen (2011) claimed that learning 

strategies is as active learning that are designed or intended by the learner. Oxford (1990) 

classified language learning strategies into direct strategies and indirect strategies. Direct 

strategies require analysis of the target language, where it consists of memory, cognitive, and 

compensation. Indirect learning strategies in language acquisition is often supported and 

managed by which do not directly involve the target language. Consists of metacogntive, 

affective, and social strategies.  

 

Experts have outlined and recommended various language learning strategies. One of the 

dominant strategies used by the students is memorize learning strategies. According to Ding 

(2007) that memorized learning strategies is always dominant in academic achievement. 

Brown, Collins, and Duguid (1989) mentioned that cognitive strategies encourage field learning 

by allowing students to obtain, progress, and exercise cognitive tools in accurate domain 

activity. It means, inside and outside of learning classroom through collective social interaction 

can be as the advanced knowledge achievement. Meanwhile, Vygotsky (1978) argued that 

situated learning is linked to social development. It declares three major subject matters: the 

zone of proximal growth, the more knowing about others, and human engagement. 
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Furthermore, another perception is that students' implementation of specific learning strategies 

is influenced by systemic factors, students’ choices and the needs of an instructor or lecturer 

(Goodyear and Dudley, 2015). As a result, the goal of this study is to determine students’ 

language learning strategies between working and non-working of undergraduate students. For 

this research, Oxford's language learning strategies classification was chosen. 

 
 

METHOD 
 

Faculty of Teacher Training and Education at University of Muhammadiyah Palembang has 

various statuses of students who study while working or who are just studying. Most students 

have part time job as a teacher, school administrator, and others. Those second semester 

students have various levels category of English skill during the learning process. In this study, 

the author will examine whether or not there is significant differences of English language 

learning strategies used by working and non-working students. Quantitative descriptive study 

is used to describe the findings. There were 50 samples of this study including male and female 

with the status of working and non-working students. The Strategy Inventory for Language 

Learning (SILL) by Oxford (1990) that consists of 50 questionnaires was asked. Each 

questionnaire includes direct and indirect language learning strategies; cognitive, memory, 

metacognitive, compensatory, effective, and social strategies.  

 

RESULTS AND DISCUSSION 
 

Results 
 

The researchers used Oxford (1990) scoring method for strategy utilization to measure how 

successful students employ learning strategies. The scale ranges from 1.0 to 2.4, indicating low 

strategy use, 2.5 to 3.4, moderate strategy use, and 3.5 to 5.0, indicating strong strategy use.  

Table 1. Rating Scale for Strategy Implementation 

Mean  Category  

1.0-2.4 Low  

2.5-3.4 Moderate 

3.5-5.0 High  

 

The results are grouped into six various types of language learning strategies between 

working and non-working students. Here is the data obtain from non-working of undergraduate 

students’ learning strategies of Muhammadyah University Palembang. 

 

Table 2. Undergraduate of Non-working Students’ Language Learning Strategy 

 

No The Strategies Mean Score Level 

1 Compensation Strategies 3.01 Medium 

2 Metacognitive Strategies 2.79 Medium 

3 Social Strategies 2.75 Medium 

4 Cognitive Strategies 3.11 Medium 

5 Affective Strategies 2.79 Medium 

6 Memory Strategies 2.93 Medium 
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All of the students were in medium level of language learning strategies. The highest mean 

average of language learning strategies used was cognitive strategies with the average mean 

was 3.11. The lowest mean average of language learning strategies used was social strategies 

was 2.75.  Metacognitive and affective strategies which have the same total number of mean 

2.79. Compensation and memory strategy were also in the medium category with different total 

numbers average. The mean average of compensation strategies was 3.01, and memory strategy 

was 2.93.  

Table 3. Undergraduate of Working Students’ Language Learning Strategy 

 

No The Strategies Mean Score Level 

1 Compensation Strategies 2.77 Medium 

2 Metacognitive Strategies 3.04 Medium 

3 Social Strategies 3.37 Medium 

4 Cognitive Strategies 3.28 Medium 

5 Affective Strategies 3.72 High 

6 Memory Strategies 4.02 High 

 

The result obtained from working students’ learning strategies was varied. The result of mean 

average showed that affective and memory language learning strategies were used by working 

students dominantly or in the category of high. The number average mean score of memory 

strategy was 4.02, and affective strategy was 3.72.  Compensation strategy with the mean score 

was 2.77, metacognitive strategy was 3.04, social strategy was 3.37, and cognitive strategy was 

3.28. Those findings were in the medium level category used by undergraduate of working 

student.  

Discussion  

As the result from previous paragraph, undergraduate of working and non-working students 

used in language learning strategies categorized into memory, cognitive, compensatory, 

metacognitive, affective, and social strategies. However, the results revealed that the 

implementation of those strategies was not significant difference between working and non-

working of undergraduate students. Most students were in the category of medium learning 

strategies used. In terms of non-working students result, all students were in the category of 

medium level with various numbers of mean averages. It can be interpreted that non-working 

students prefer apply all learning strategies which there is no specific dominantly strategies 

used. Students apply all strategies or none of the strategies that students specifically used. The 

possibility reason of this finding was the students did not know and even have never been 

informed the information about appropriate learning strategies used during learning English 

language. The samples of this measurement were from non- working and non English majoring 

students of the first semester class. Furthermore, it's better to analyze the sample of students 

who have previously been socialized about the use of language learning strategies.  Good 

students are students who are aware and can identify learning strategies according to the 

learning targets. Rubin and Thompson (1982) said effective language learning strategies used 

are seen to be a good method to introduce learners to the concept of learning. Besides, the 

researchers interpreted that it is better to use a sample that is from the English education students 

which has the connection to the purpose of this research in determining students’ English 

language learning strategies. According to Brown (1994) the accuracy of sample selection is 



Volume 5, No. 4, July 2022 pp 891-897 

 
Working and Non-Working Status of Undergraduate Students' Language Learning Strategies |895 

also important. Particular range of sampling error, probability or random sampling offers the 

most freedom from bias, but it may also be the priciest sample in terms of both time and energy. 

 

Additionally, compensation and cognitive strategies were categorized into direct learning 

strategies which were also almost in the high category of this finding. According to Oxford, 

1990) direct strategy involves the process of mental language acquisition that consists of 

memory, cognitive, and compensation learning strategy. Cognitive learning strategies 

implementation were by taking notes, summarizing, and highlighting the language learning 

target in order to practice and create the output effectively. The compensation language learning 

strategies implementation was by guessing and overcoming the language learning target.  In 

this sample research, students tend to do writing repetition practice that is accordance to the 

English writing correspondence classes. Thus, students always do the learning from what have 

noted and concluded by the teachers. It means students’ learning strategies practiced were 

usually influenced by the teachers’ routines of the learning methods. Most students carry out 

learning through the method that is relate with the tasks or orders given by the teacher in the 

classroom. Furthermore, teacher must vary the learning methods due to optimize the targets 

achievement of each class (Munawaroh, 2017). 

 

Good students are the students who are able to analyze what is the most appropriate learning 

strategies used for them (Wenden, 1991). The sample of working students’ data showed that 

most students also did not really aware to the English language learning strategies 

implementation during the learning English language. Therefore, students mixed all strategies 

or none the dominant of language learning strategies applied (Deneme, 2008). The average 

mean score of compensation learning strategy for working student was in the medium category 

with the lowest mean average among others. Compensation strategy is a learning strategy that 

tends to guess the English word meaning. Guessing strategy was rarely applied by working 

students to remember or increase vocabulary (Mokhtar, 2012). Working students were almost 

preferred to learn words by finding out the exactly meaning by brainstorming the previous 

information than guessing that was called memory learning strategies. Therefore, the finding 

data of working students was in the high level category of memory learning strategies. While, 

memory strategies can be categorized as the dominant used by working students. It is supported 

by Ding (2007) that memory learning strategies tend to be dominant in academic achievement. 

 

CONCLUSION 
 

At university level, there were two status of students; working while studying and just as 

students. Students’ difficulties, pride and comfort was always happened to the working and 

non-working students. Students certainly have interests to learn English language, especially 

students who have found comfort in practicing appropriate learning strategies.  Learning 

English by implementing language learning strategies is simple and enjoyable during the 

process of learning. Therefore, the use of language learning strategies is crucial for student, and 

the introduction or socialization of it is a must for teachers. When teachers and students have 

applied both, learning targets would be easily to be obtained effectively. Result of this research 

concluded that working students applied memory strategies in their learning process. Where, 

non-working students applied all learning strategies at the medium level category. It can be 

interpreted that non-working students did not really understand and realize to the use of learning 

strategies. In future research, it is a must to analyze student learning strategies by selecting the 

research samples who have already understood about the language learning strategies. Working 

students were almost preferred to learn words by finding out the exactly meaning and 
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brainstorming the previous information than guessing that was called memory learning 

strategies. Memory strategies categorized as the dominant used by working students in English 

language learning. 
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